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Start with the end in mind

This session:

- What is modelling?
- Great performance | Misconceptions | Processes

- Experience modelling across the curriculum.
- What does modelling mean for my subject?

Next CPD session:
- Explanation & Questioning.



What is modelling?
It’s about the destination and deconstructing it.

What does great
performance look like?
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What are the common
misconceptions of the skill /
knowledge / process?

What about the thought
processes (metacognition)?



GCSE question.
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(b) Convert the denary number 55 to hexadecimal.
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Extension: Why is hexadecimal useful for programming?
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Why is modelling important?
Modelling is teaching.

1. Sets a benchmark for excellence.

2. Makes abstract success criteria
more concrete.

3. Dispels misconceptions.

4. Excavates thought processes
(metacognition) from the experts.



Modelling
Strategies



Modelling strategies

1. Live modelling.

Live image projected onto big screen

ey
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Mac, Windows PC
or Chromebook Ziggi HD

USB Document Camera

LCD Projector




Modelling strategies

2. Comparative modelling.

Model 1

[he River Ganges flows from Uttarakhand the
Western Hmmalayas, through the Gangetic plain of
North India and Il.nn;l.l.l-.‘\h untu it !.'Uk}lf.« S INTO T
Bav of Bengal. The third largest river in the world, the
Ganges provides water and washing facilities for ti
mullions of Indians who live along 1t

it a life source,
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s banks. Not only 15
but 1t is also considered sacred and
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however, industrial wa
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ecomng the seventh most poll
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Model 2
mnges 1s in India and 1t is very polluted. It
flows from India to Bangladesh and there are many

religous ofierings llux',:lx'._ down the river. The
mountains the river comes from are the Himalaya's
where vou will tind Mount Everest. There 1s a lot of
industrial waste in the river



Modelling strategies

3. Exemplar student work.

A ball is thrown upwards from a balcony with a speed of 3 ms ! 8m above the ground. Find
the time taken for the ball to hit the ground and the speed at which it hits the ground
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Get into your teams

EXPRESSIVE ARTS BUSINESS & TECHNOLOGY HUMANITIES

COMPUTING

E SCIENCE

ENGLISH MATHS MFL
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Experience modelling

1. DBU (S13) — English — implicit thinking

2. AHA (FS2) — Science — Long answer questions

3. KMU (SA2) — Art — modelling work in a practical subject
4. LWI (S14) — English — super summary

5. MLE (Sports hall) — PE — practical skills in PE

1. In teams decide who is going to which sessions.

2. You will need to take some notes and be
prepared to report back to your team.

3. Return to Hive after. &



2. What does modelling look
like in your subject?

Fx
=

1. In teams take it in turns to discuss what
you’ve seen and experienced.

2. How will you embed modelling in your
lessons and across your curriculum area?




Summary.

It’s about the destination and deconstructing it.

What does great
performance look like?
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What are the common
misconceptions of the skill /
knowledge / process?

What about the thought
processes (metacognition)?



Further reading

http://iohntomsett.com/2015/02/13/this-much-i-know-about-the-golden-
thread-from-evidence-to-student-outcomes/
https://classteaching.wordpress.com/2015/09/24/modelling-how-why-and-
what-can-go-wrong/
http://teachingandlearning.org.uk/2015/10/25/modelling-and-
metacognition/?utm content=bufferfSbfe&utm medium=social&utm source
=twitter.com&utm campaign=buffer

Making
every lesson
count

BBA Edu
book club.
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CPD Terms 1 and 2 (6 sessions)

CPD Sessions
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4. Explanation /
Questioning

Students engage in deliberate practice:
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Sequence of lessons | Progress over time.
LITERACY underpins everything Oracy | Reading | Witing.

Teacher briefings
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